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MEMORANDUM FOR: 

FROM: 

SUBJECT: 

THE WHITE HOUSE 

WASHINGTON 

THE WHITE HOUSE SENIOR STAFF 

WILLIAM J. BAROODY, JR@) 
OHIO RIVER VALLEY WHITE HOUSE 
CONFERENCE ON DOMESTIC AND 
ECONOMIC AFFAIRS 

The White House Office of Public Liaison is continuing to hold all-day 
conferences around the country on domestic and economic affairs. 
These meetings, such as the San Diego Conference which was aired 
Aprill7 and 18 for your viewing, are co-sponsored by local organizations 
who invite the attendees to the conference. Thus far, we have had eight 
such conferences, five of which have been held this year. 

The proceedings of our most recent meeting in Cincinnati will be shown 
in its entirety Wednesday, August 6 and Thursday, August 7 on Channel 6. 
A schedule of speakers and interviews along with a transcript of the 
conference is attached. 

I hope this will be useful to you. If you have any further questions 
concerning these conferences, please give my office a call. 
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with the idea. that there is a-real world out there and it 1is 
the world in which the students will spend.a great bulk of 
their time, and it is a world for which ·it i.s proper t o 
prepare and it is to prepare with some knowledge of 
what the conditions actually will be like in that world. 
If we don't do that, we run the risk of having education 
become irrelevant and undersupported by a public who would feel 
it. is useless, :and that would. be a dangerous and a very 
tragic thing. · · 

So it is very neces,ary to build bridges between these 
worlds and not let them become separate, narrow .corridors 
where no one looks aside or sees what is happening on either 
side. It applies equally in egucation anq in business and in labor, 
and that is the Presidentts goal in trying to bring about a 
greater relevance in education. A lot: of people worry about 
this in the educational field because they think it is anti­
humanistic. and it means that alLyou are going to take is 
leg work and machine.shop and you.aren•t going to have any<:£. 
the real values, as they put it, in educational curricula, 
and that is.npt trueat all, and it needn't be:" This is not 
anything that excludes any pursuit of the humanities or 
anything of the kind, and. that shoul.d certpinly continue to 
be done:- .· .. But it. is a soal of tryiQg to make the .scllools more 
aware of what else is out there in the real world and what 
are' the that students be spending a great 
bulk.of their time within their later lives.and equip them 
better to . do tha.t, and you don 1 t do that by ignoring the 
humanities, but you do do it by adding other things to the 
curricula so it is not an exclusionary process, but it is 
an addition, which I think is enormouslyimporta'llt a-q.d one 
of the things that demonstrates the' se'nsitivity' and the 
awareness <.?f the President to the rieefi'.s of education 
today. .. · 

Those are a few of the things we; ere trying to do at 
the federal .level. ) · 

I,' . , 1.,, 

much longer than I wB'nted to, because I want 
to have· as much time as I possibly can for your questions. 
Let me Just conclude by saying how much I apPreci{lte all of you 
being here and how much I app'reciate the that we have 
to learn from programs of this kind. · 

' \ ' 

MR. 

Thank you very much. · 

BAROOoY :·." 

Thank Y.o.u very Mr. Secretary. 

We a,re' · npw ready to move ·into ·the question and answer 
part ;of t'J;le program.'. Aqd:;I'd at 'the mikes, the 

· micropQ.G>n'7s ()Ver here · a1'q .. this aisle OVt::r here'·, to Stand 
up ancf. not one at a time, ·t;ho.se who do have Cfl(es;tions, if you 
stand two or three so we c·an keep rilPvi,ng, and 
we '1J.1,,alternate. · ' ' 

Yes, sir. 

MR. REESE: ·1"'· 

My name is Steve Reese. And the microphoners not 
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working, but this is a question that I wanted to address to 
the President., but he's not,here today. What is admin:Jstra­
tion1s policy on the quest1on of busing? We•d like to get 
a clear.· cut, specific answer to that question. 

MR. WEINBERGER: 

Well, I would be glad to ess.ay a.n attempt. at that. 
Busing is one of the means that is used and has to be used to 
bring about the degree of integration in the classrooms of 
the United States that the Supreme Court requires and that 
simple justice mandates. It is a necessary and one of the 
tools to produce that result. If we use busing simply to 
produce some kind of meaningless statistical result so that ~ 
we can end up' with 19 percent black and 22 percent Chicano 
and 33 percent women in each classroom because that mirrors 
the community, and we forget all about what. those students 
are going to learn when they're in a classroom, then·I dontt 
think we accomplished very much of anything. And there are 
too many people, it seems to me, who approach busing in that 
kind of statistical numbers, mechanistic sort of approach. 

What we believe the law requires and what we fully 
support is that there be integrated classrooms. 

I had the privilege of integrated education from 
kindergarten then through law school, and I think it is a 
very valuable and necessary part of the educatio~al 
experience. ,I don't think that we have to be concerned or 
that we should be concerned with busing to the exclusion of 
everything else, specifically including quality. And yet a 
lot of people talk about it as if as soon as you achieve the 
statistical results which mirror the community, you're 
finished and you can walk away and forget all about the 
school or what happens in the classroom. I think there are 
other ways of breaking segregated patterns beside mixing up 
students by means of busing. I also think that itmay well 
be necessary to use it for part of the program. 

I think we ought to look at housing patterns. We 
ought to look at patterns of trying to achieve excellence 
in all of our schools and not just some, and which is one 
of the reasons why there are segregated schools, because 
some schools get reputations for excellence, deservedly so, 
and they act as a magnet, and they can draw as many people 
as possible, and you don't get a fully integrated system as 
a whole. 

I think we also have to bear in,mind some other facts, 
and that is that you don•t learn very much and it's not IIllch 
of an educational experience to spend two hours a day in the 
morning and two hours a·day in the afternoon going back and 
forth just so ·yo~an achieve that statistical, mathematical 
result. So I come out with.all of this by saying that we do 
believe in integrated education. It is the law of the land, 
in any event, and we support the law; but we support it for 
more reasons than just that it is the law, because it is a 
valuable and necessary part of the educational ~xperience. 
There are a number of ways to achieve it, busing is one of 
them and can be used and should be used where it can be done 
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in a way that achieves that result without undue disruption, 
because the other thing we have to bear in mind is that 
there ·is a treme:ndously important.role that the parents and 
the citizens play in the operation of our school system. 
And if we put in shape or put into effect a system that denies 
or makes it impossible for parents to participate in the 
schools' activities where+ their.children go by being many, 
many miles away from their :home, then we ive ~.ost something 
very valuabl,e in the. American· pub lice· school .sys tern. And 
that 1 s been ignored too much, too~· 

·, 

We have. to blend all of: these factors together, and 
we have to approach it in a spirit of goodwill that starts 
out with the. idea that we do want' integrated education, 
integrated classrooms. We want quality education. We want 
parent participation, and we want the students to spend the 
maximum amount of time inthe classroom on the very 
reasonable assumption that that's where they're going to 
learn the most.· These,are the factors that· I have in mind 
when I approach various plans for integrating classes. 

Unfortunately, we have in many courts the same kind of 
mechanistic approach and the same kind of ignoring in court 
decisions of these other factors, such as parent participa­
tion and citizen participation in the school where their 
children attend. And I donit think we can ignore any of 
those factors. 

It's not an easy subject, and it's not a thing that 
fits easily into the headlines, and it's not whether youire 
for busing pr against busing; it·' s whether you t re for 
quality education for all .with equal access to,all and with 
an integrated education recognized as a valuable part of the 
educational experience. And if you approach that complex 
problem as many school districts have in the deep South, 
with goodwill and the basic desire to work it out, you can 
achieve some very good results. And if you apprcach it with 
a stiff-necked approach that says in effect my child is not 
going to go in an integrated classroom or; on the other hand, 
I don't care what anything else happens, I want precisely 
the numbers that are in the community in that classroom, and 

,anything short of that is·red•neck racism, then we 1re not 
going to· get very. far. And it's.been that kind of polari­

·zation, particularly in Boston, that has caused so many 
problems lately. 

I think we have to look at it from all of these 
factors that I've mentioned, never forgetting quality or 
parent participation and never forgetting that integration 
is a vital part of the educational process; and if you do 
that, I think you could make the kind of progress they have 
made in the South~ · 

(Applause.) 

MR. REESE: 

I would like t_o ask .you one D.ther .point. I think you 
need to: talk .abQut economics, .too, 'in· terms of the distri­
bution of tl.lilds· to .various school di·s trie.ts in various 
neighborhoods, because the whole question that we need to 
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look at, the reason why, the root of . the problem, why you 
got to talk about bussin-g and I would like for you to give 
some thought· ·to that. I think you need .to -· · 

MR. WEINBERGER: 

I don.•t :argue with .you a bit on· that. And when I was 
in California, I keep .going back to that again, we used to 
have demands. for more and more money in the .school system, 
and I would ask3'7hat for.;: And it turned out ·that about 
90 percent of those funds would go into teacher-admini­
strator salaries. L 1asked, "Arei.they hiring more 
·teachers?" And the answer usually was .no. · So I said, 
''Well then, this great thing, that you are asking, that's 
going to improve .the quali.ty of the schools, is to pay 
more money to. the existing teachers and administrators." 
And essentially the answer was yes. Aild 1.1 said I'm 
perfectly willing to put more money· in if we· will hire more 
teachers for.inner-city nreas, more teachers for school 
systems where there are serious desegregation problems 
where more help is needed and focus it where the need is; 
and that's why I'm against this impacted aid, because what 
it benefits, the three richest counties in.the United States, 
and it isn't looking at the need. 

So I agree with you, we do have to look at the needs 
and the special requirements. 

MR. REESE: 

My last questions is, a group of citizens or young 
people have asked me to raise the old question about 
student aid. On my way down here I got a call that the 
college students are saying they're not able to get student 
aid in Cincinnati -- in,Ohio~ And we•d like .foi; you to 
come into Ohio and review student aid as·tt relates to 
minorities, because we have a problem in the State of Ohio. 

MR. WEINBERGER: 

'L. I '11 certainly be glad to examine it •. I tm not aware 
of. any specific .problem,here,. but I run a.ware of the fact 
that thebasic 'educational opportunity grants, the federal 
scholarships are based on need, and need is one·of the 
qualifying factors, and we have had a very large. proportion 
of minority successful applicants with those programs. 

MR.. CROWELL: 

My name.is Geoxge Crowell. 

In furtherance of your and the Presidentis realization 
that there is a real world beyond the educational system, 
would it be possible as one of HEW's"ongoing activities to 
conduct market studies of the future needs in all the 
occupational categories and to actively disseminate this 
information to guide youngsters into those careers for 
which there.will be a demand in the future when they reach 
.the job market, all aimed at avoiding surpluses such as we 
have now in the schoolteachers and Ph.D. •s and also to 
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avoid the many, many shortages of qualified people that 
we hav~ in some categories of educational need; would it 
be possible to do market studies on an ongoing basis in 
this area? 

MR. WEINBERGER: 

Well, as they say, that's an odd coincidence, because 
the Secretary of Labor and Secretary of Comnerce and the 
President and I were discussing this yesterday in the 
Cabinet Room as part of a continuing series of meetings on 
this, what we call the Ohio State initiative that he 
proposed in that speech, and that is to do that, among 
other things, to try to improve the counseling in the 
school system, to improve it on the basis of some knowledge 
of what is needed and where are the shortages and to try 
to get away from this problem that I mentioned earlier in 
a different context, and·· that is the refusal of the 
Congress ever to be willing to stop anything once it 
starts. And we have had some very serious-and worrisome 
examples of that, and one of them is precisely the point 
you mention, is the continuing subsidy of the training of 
teachers. 

We now have something like 200,000 people who are 
trained and qualified to be schoolteachers in this country. 
They will not be able to be placed, not because of any 
economic condition, but because the demographic patterns 
of the country have changed, and we don't have the 
children to fill the classrooms anym:>re. And we should 
have recognized that and turned off that subsidy, but we 
kept it going because it was an ongoing program. We did 
the same thing with space scientists. Wetre in danger of 
doing the same thing in two or three other professions. 
And whenever you try to move to curtail these continued 
government subsidies, .why, you are either unhumane or 
uncompassionate or unwarm or something of that kind. But 
no one is looking through to see what are the real needs 
in the future. So the answer to your question is yes on 
both counts. We are very much aware of the need to bring 
home to the school system and the federal government can 
sponsor a lot of this research in these market studies, 
and to bring home to the school system not only those 
facts but the need for improved counseling that takes into 
account things of this kind, because you will still find 
counselors encouraging students to go into teaching. And 
that's fine; we will need some teachers. But we have to 
have an awareness of the fact that we have a huge surplus 
now that can never be placed. We have a huge surplus of 
Ph.D. 's. And the colleges now are gradually shi.fting 
their programs to try to a.ccommoda~e those changed 
conditions. But we have to do it in time, and this is 
very much part of what the Fresident has talked about and 
that kind of initiative. 

MR. CROWELL: 

Thank you. And I would hope that you don 1 t just give 
it to the school systems but make it available to the 
public at large, also, so the school systems don't hide 
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· things they don:• t want the public to know (laughter) • 

. MR. ~OODY:,. 

May I request that each of you state your name and the 
organization you are affiliated with. The reason for·that is we 
do have a ~ourt transcriber here, and we will make a transcript 
of the entire proceeding and make them available ·to you after 
we 've returned.· 

Over here. 

MR·.: .CONDIT: .: . 

· .· · Mr: •. Secretary, my name is James Condit, with Ohio Citizens 
· for <Educational Fr.eed.om. 

And I would have to observe that y~u are particularly 
burdened with .coping:· with the ·SUpreme. Oo'4rt rs deeis.ion to on the 

. one ,hand depriv~~ichUnch-oriented schools of tax sharing and on the 
. otbe::: .-hand directing public. funds for abt>rtion services. And my 
question is, how at'e' you responding to What has···fto be~ a large 
segment of society who feel that government has:~ c·eased · to respond 
to them completely in these areas and who ~re at a point of 
frustration? 1•1 \:' t 

. ~ ... 
We know, for instance, that there·are meaningful' movements 

to ·start slowdown on payment of taxes.· And these people won 1 t 
take to the streets, .but ·the religiou-s or;ented be~ieve that 1 s an 
integral· part of our soct.ety and must respond to the Supreme 
Court's positions~ 

MR. WEINBERGER: · 1 ·, 

... 
Well, I take it you a.re. referring sp~ciffeally to, .. abortion 

and. to the Supreme· Court' sr. decisions that in effect say, really 
:not in effect at all, say that every woman has a right to an 
abortion, at any po.int without ~egard to whether, itt 1 s a.-·therapeuti­
cally necessary one o:r not •. And there are af·sreat ·many people, 
,as you indicate' in the country who are very unhappy and 
dj.ssat.isfied with that bas·1e· decisionI·and also the decisions of 
the Congress ·with respect·'. to the ftmding ··requirements :under the 
Med~ca.id_ programs for the ;low income, which are ·state administered 

·.aqd which under- various ·subsequent ·court decisions ·we are required 
· tQ fun.,d, anti the states, 'themselves, are in·. fact fcrDbidden, if they 
inc,l.ud.~ .general:. health services of certain kinds, they are for­
bidden not to include abortion aunng those. .. · 

. ~o.we do respond to these Court decisions, ·as· indeed we have 
to, and to the statutes as they are ·enacted ·by the -O'<n'lgress. I 
think; that with this, as with so many othermatt~rs; it's simply 
go_ing. .to have. to be a que·stion of whe'ther· enough .people become 
su-f ficiently concerned abgut this and suf ficteritty v-ocal so that 
their representatives in the Coagress'can.hear·them·arid can enact 
statutes in responeeto these requests. 

There are other people on the other side, obviously, and that's 
. what the whole. democratic :pt"ocess . is, all. about'.··. ~':Sut I don It think 
it 1 s appreci·ated fully. enough, as you· indtdateddthst you under­
stand, but l don•t know it's, fully~·appreciated~that~tlhe Department 






























































































































































































